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Part 3 ï Child-Focused Practices ï Systematic Planning and Routines 

 

This is the final eUpdate in a three-part series on Child-Focused Practices found in the 

DEC Recommended Practices (Sandall, Hemmeter, Smith, and McLean, 2005). Using 

research-based best practices in early intervention/early childhood special education, the 

practices can be used to develop and/or strengthen a prekindergarten program for all 

children. Part 3 examines what promotes childrenôs learning and participation. 

 

Best Practice: Systematic Planning and Routines 

 

DEC Recommended Practice: Adults use systematic procedures within and across 

environments, activities, and routines to promote childrenôs learning and participation. 

 

Facilitating Learning - Professionals act as change agents to promote and accelerate 

learning that occurs in different phases, including skills acquisition, learning to do the 

skill smoothly, maintaining the skill after instruction has stopped, and learning to apply 

the skill in other situations and at other times. 

Examples:  

o IFSP/IEP objectives reflect different phases of learning from basic skill 

acquisition to generalization when the child learns to apply the skill 

whenever and wherever needed across settings 

o Planning for generalized use of target behaviors begins when objectives 

are written 

 

¶ Systematic, planned practices - Practices are used systematically, frequently, 

and consistently within and across environments  (e.g., home, school, community) 

and across people.  

Examples: 

o Professionals collaborate with families 

o Professionals solicit information from families about what works well 

with the child and incorporate those practices into instruction 

 

Planning prior to implementation - Planning occurs prior to implementation of 

instruction and considers the situation (home, classroom, etc.) to which the instruction 

will be applied. 
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Examples: 

o Consideration of family routines, lifestyle, supports, and resources are 

considered when planning the acquisition of new skill 

o Data is collected and analyzed often enough to monitor instructional 

strategies and child progress 

 

Cultural sensitivity - Practices that are used are valid, useful across environments, 

respectful, and not stigmatizing of the child and family and are sensitive to linguistic and 

cultural issues. 

Examples: 

o Respect food preferences/prohibitions, holiday celebrations 

o Learn some words in a childôs native language 

o Understand cultural differences in child-rearing practices 

 

Behavior management - Structure the environment to increase engagement and 

appropriate behavior in children. For problem behaviors, assess the behavior in context to 

identify its function, and then devise appropriate interventions. 

Examples: 

o Catch children ñbeing goodò 

o Use natural reinforcers (a toy the child is requesting, time in the painting 

area, etc.) 

o Help children plan their play and activities 

o Observe children to identify reinforcing materials or activities to increase 

positive behavior 

o Collect data to determine the function of  the behavior (If the function of a 

childôs spitting is to obtain someoneôs attention, teach the child to gently 

touch the person on the arm to gain attention) 

 

Use of naturalistic teaching procedures ï Systematic naturalistic teaching procedures, 

including working with peers, modeling, and incidental teaching are used to promote 

acquisition and use of communication and social skills 

Examples: 

o At block play, teacher models the color name of the block 

o Teach turn-taking with ball games 

 

Peer-mediated strategies - Peer-mediated strategies are used to promote communication 

and social skills. 

Examples: 

o Use of peer tutoring to promote communication and social skills 

o Adults engage children with low rates of peer interaction  
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Use of prompting procedures ï Prompting and prompt fading procedures are used to 

ensure acquisition and use of communicative, self-care, cognitive, and social skills. 

Examples: 

o Adults use prompting to promote and reinforce skill acquisition 

 

Generalization in everyday routines - Specialized procedures are embedded and 

distributed within and across activities. 

Example: 

o Opportunities are provided to learn and practice targeted skills during 

various activities ï routine, planned, and child-initiated activities. For 

example, if the targeted skill is learning to make requests, their 

opportunities are presented throughout the day (what they want for 

breakfast, which seat to choose on the bus, what color crayon to use, etc.) 

o Each activity/routine of the day includes more than one objective to be 

taught. (Toileting time is used for teaching dressing/undressing, social 

turn-taking, vocabulary development.) 

 

 

Reflections: 

1. How do the systematic procedures and routines in your curriculum compare to 

what is suggested in the DEC Recommended Practices? 
 

 

Setting a goal is not the main thing. It is deciding how you will go about achieving it and 

staying with that plan. - Tom Landry 
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Technical Assistance & Training System (TATS) 

Statewide project providing technical assistance and training to programs in Florida 

serving prekindergarten children with disabilities. Website provides information and 

resources on curriculum and instruction, evaluation and assessment, family involvement, 

inclusion, program effectiveness/quality, and transition, as well as, linking early 

childhood partners. www.tats.ucf.edu 

 

 

 

 
TATS eUpdates are a service of the Technical Assistance & Training System Communities of 

Practice. The TATS eUpdates are intended to provide current information related to best 

practices or trends in the education of young children with special needs in the areas of 

Transition, Program Effectiveness, Inclusion, Curriculum & Instruction, Evaluation & 

Assessment, and Family Involvement. For more information about the TATS Communities of 

Practice and the TATS eUpdates, please log on to www.tats.ucf.edu. 
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