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The following information is taken from: Weitzman, E. & Greenberg, J. (2002).  

Learning Language and Loving It: A Guide to Promoting Childrenôs Social and 

Language Development in Early Childhood Settings (2
nd

 ed.).  Toronto:  Hanen Centre. 

 

Best Practice: 

Learning to communicate occurs when listening to and participating in conversations 

with others.  Children with language delays find it difficult to learn vocabulary and rules 

of language.   Early childhood educators have a critical window of opportunity to offer 

support in helping children acquire rich language skills. Children can learn both 

vocabulary and grammatical rules during everyday interactions that are fun, occur 

frequently, and involve children as active participants.   

 

To promote childrenôs language development: 

A.  Let the child take the lead 

Be a responsive partner by paying attention to the childôs interest, waiting until the child 

initiates an interaction, and then responding.  Children can initiate by looking, smiling, 

offering a toy, pointing, commenting, or asking a question.  Adults can respond by 

imitating the child, interpreting the childôs message, commenting on the childôs interests, 

or joining in the childôs play. 

 

B. Take turns together  

Children must participate in interactions in order to learn to communicate and use 

language.  The more interactions they participate in, the longer these interactions are, and 

the more information appropriate to their language level they hear during interactions, the 

more language they will learn.  The aim is to communicate, to exchange information, to 

connect with the child, and enjoy one anotherôs company.  Do not aim to teach or test the 

child, but rather to be a responsive partner.  

 

C. Comment on whatôs happening in the childôs world  

There are many things to tell children which give them information about their world.  

Provide labels for objects, people, actions, and events. Also provide explanations, 

especially when things go wrong. 

 Child:  Iôve got blue hands. 
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 Teacher:  Youôve got blue paint on your hands and your face.  If your mom saw 

 you, sheôd think you were a blue monster!  

 

D. Provide intensive repetition 

To assist a child in learning a grammatical rule, repeat sentences illustrating the rule 

again and again within a short amount of time.  When this kind of repetition is provided 

throughout the day in natural conversations, the child has a better chance of learning the 

rule.   

 Child:  Him donôt got no cup. 

 Teacher:  He has no cup? I wonder why. He has a cup (pointing to another 

 child), and he has a cup, and he has a cup, but Bradley doesnôt have a cup.  

 Maybe he dropped it on the floor.   

 

E.  Slow down 

A language-delayed child will generally find it easier to process and learn language when 

you talk at a slower rate than normal.  A slower rate will help the child pay closer 

attention to the way the sentence is phrased and help learn the rule. 

 

F.  Position the word or words the child needs to hear at the beginning or end of a 

sentence and exaggerate them   
If, for example, the child is learning the ñverb+ingò rule (i.e., ñI am playingò) to indicate 

ongoing action, model this:      Teacher:  Look, Adam 

is playing (pause), 

                And Jessica is playing (pause), 

               And Darnell is playing (pause), 

                   And Lia is watching. 

 

G. Use contrasts to highlight a rule 

It helps children learn the meaning of words and grammatical rules if two phrases are 

contrasted.   

Teacher:  Look Tommy, we are all going to sit down.   

     Jonathan, you sit down (pause while Jonathan sits down); 

     and Dan, you sit down (pause), 

    and Bella, you sit down (pause).   

    But Iôm not going to sit down.  Iôm going to stand up.   

 

H. Use real-life situations in which the child has a real interest   
Because children use grammatical rules to send real messages, they must learn them in 

purposeful, real-life situations.   

Child:  I got a book about a mommy birdie and a baby birdie and he gets lost.   

Teacher.  He must have been so happy when he found his mommy!  

Child:  Yeah, and his mommy was happy.  
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Reflection: 

The preschoolers at Greenfield Preschool are playing outdoors.  The ground is muddy 

after a night of rain.  Matt, who has been digging in the mud for the last few minutes, 

suddenly sees an earthworm wriggling under the surface.  He gets very excited and picks 

it up with a stick, yelling to the other children, ñLook, I got a worm!ò  Three other boys 

and a teacher head over to see the worm and soon they are all digging for earthworms.  

How can the teacher use this opportunity to interact with the children and get the 

conversation going? 

 

The way we communicate with others and with ourselves ultimately determines the 

quality of our lives.  - Anthony Robbins 
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TATS eUpdates are a service of the Technical Assistance & Training System Communities of  

Practice. The TATS eUpdates are intended to provide current information related to best 

practices or trends in the education of young children with special needs in the areas of 

Transition, Program Effectiveness, Inclusion, Curriculum & Instruction, Evaluation & 

Assessment, and Family Involvement. For more information about the TATS Communities of  

Practices and the TATS eUpdates, please log on to www.tats.ucf.edu. 
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